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Presentation outline

I. Conceptualizing CLIL/PTL pedagogy as intercultural 
(foreign/English language) education pedagogy 

II. Incorporating CLIL pedagogy into intercultural higher education 
through English language programs

CLIL pedagogy and the intercultural agenda in Chinese higher education 
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1. English language learning as intercultural learning (Byram, 1997, 2008; 
Song, 2008)

2. Intercultural learning as intercultural literacy education (Song, 2009a，
2012)

3. CLIL pedagogy and Pluriliteracies Teaching for Learning (PLT) (The Graz 
Group) 

4. Social constructionist approach to intercultural learning (Erasmus+ 
RICH-Ed Project)

5. Anthropocosmic approach to intercultural higher education (Jia & Jia, 
2016; Jia et al, 2019) 

6. Language and language-culture relationship

I. Conceptualizing CLIL/PTL pedagogy as intercultural (foreign/English 
language) education pedagogy 
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1. English language learning as intercultural learning 

• Intercultural communicative 
competence (Byram, 1997, 2006; Song, 
2008)

• Foreign/Additional language learning as 
tertiary/continued socialization (Byram 
2008; Jia & et al, 2019)

• Foreign language education as 
intercultural/global citizenship 
education (Byram, 2008; Jia & et al, 
2019)

• Foreign language teachers are by 
profession intercultural educators (Sercu, 
2006)

(Byram, 2006, p.118)
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From ENGLISH learner to intercultural speaker to intercultural/global citizen

(Song Li, 2008, 2009a, 2013, 2018)

Intercultural Communicative   

Approach to ELT (ICLT) (Song, 2008)

The Principle of Interculturality
The Principle of Interactivity
The Principle of Unity of Language   

and Culture 
The Principle of Integration of The 

Global and The Local 

Teaching English for IC
Teaching English as IC
Teaching English of IC
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2. Intercultural (foreign/English language) learning as 
intercultural literacy education

• The understandings, competencies, attitudes, language proficiencies, participation and 
identities which enable effective participation in a cross-cultural setting (Heyward, 2004, 
p.19).

• Intercultural literacy is an imperative for global living. Literacy operates through language. 
Intercultural literacy operates through an international language or LF (Song, 2009a,2012) .

• Foreign language education has much to contribute towards the understanding of cultural 
diversities in perception of reality and solutions to worldly problems as represented in the 
linguistic forms and patterns of discourse. In foreign language teaching and learning, 
language thus becomes both the means and content of intercultural literacy education 
(Song, 2009a) .

• Language is to be supported as an essential component of intercultural education in order 
to encourage understanding between different population groups and ensure respect for 
fundamental rights (UNESCO Guidelines for Intercultural Education, 2006) .      
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3. CLIL pedagogy and Pluriliteracies Teaching for Learning (PLT)  

"CLIL refers to situations where subjects, or parts of subjects, are taught 
through a foreign language with dual-focused aims, namely the learning of 
content and the simultaneous learning of a foreign language” (Marsh, 1994).

• The 4Cs framework for CLIL pedagogy:

CLIL is based on “the interrelationship between subject matter (content), the  
language of, and for, learning (communication), the thinking integral to high 
quality learning (cognition) and the global citizenship agenda (culture) “(Coyle, 
2006, p. 9). 

• The Language Triptych integrates Content and Language in the implementation
of CLIL pedagogy: language of learning, language for learning and language
through learning.
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CLIL pedagogy and Pluriliteracies Teaching for Learning (PLT) 

• Meaning-making involves knowing (content) and thinking (cognition) articulated 
(communication) in ways which demonstrate intercultural awareness and subject 
appropriate discourse (culture). These processes are all about developing subject 
literacies.

• A pluriliteracies approach to teaching for learning (PLT) puts subject literacy 
development in more than one language at the core of learning because we 
believe subject literacies are the key to deep learning and the development of 
transferable skills.

EUROPEAN CENTRE FOR MODERN LANGUAGES (Graz Group): 

•

(https://pluriliteracies.ecml.at/Principles/tabid/4267/language/en-GB/Default.aspx)

(https://pluriliteracies.ecml.at/Portals/54/GrazGroup4CsTranscript.pdf)
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Principles of a pluriliteracies approach to 
teaching for learning (PTL)
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https://pluriliteracies.ecml.at/

Moving from the 4Cs Framework to a Pluriliteracies approach for CLIL

“Pluriliteracies Teaching for 
Learning (PTL) provides pathways 
for deep learning across 
languages, disciplines and 
cultures by focusing on the 
development of disciplinary or 
subject specific literacies. Subject 
specific literacies are the key to 
deep learning and the 
development of transferable skills. 
Becoming literate in content 
subjects or topics will empower 
learners to successfully and 
appropriately communicate 
knowledge across cultures and 
languages”. 



4. Social constructionist approach to intercultural learning

Erasmus+ RICH-Ed Project：
Resources of Interculturality in 
Chinese Higher Education

http://www.rich-ed.com/

• A social constructionist approach to intercultural learning 
perceives reality and knowledge as socially constructed 
(Oxford Reference). 

• Understandings of oneself and others is gained through 
understanding the ways that collective and individual 
experiences may define or influence people’s perceptions 
and behaviors as social beings. 

• Language contributes towards establishing and 
interpreting identities and power relations, and how 
individuals make sense of their reality. 

• Thus, meanings are developed in coordination with others—
through communication—rather than separately within each 
individual. 

• The theory of social constructionism is important in the 
modules as it is concerned with human experiences and how 
people come to understand them (Berger & Luckmann, 1966). 

Cited From the RICH-ED Pedagogical Framework (2020)

With a social constructionist approach, 
learning of interculturality can be viewed
largely as a process of intercultural 
experience co-constructed by Self and 
Other and mediated through language.
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5. Anthropocosmic approach to intercultural higher education 
(Jia & Jia, 2016; Jia et al, 2019) 

• New mission: Intercultural education as education for a 

community of a shared future by humankind;

beyond practical/instrumental purposes 

• New perspective: Anthropocosmic perspective; 

beyond the anthropocentric vision

• New approach: Intercultural communicative/dialogic approach;

beyond modernist dichotomous and the post-

modernist pluralist approaches
https://heep.unipus.cn/pro

duct/book.php?BookID=31

04

Chinese characters as conceptual metaphors: 道 易仁 象 和义(義）礼耻譬 恕思听（聼）

Song Li _The 3rd J-CLIL Annual Bilingual Conference

https://heep.unipus.cn/product/book.php?BookID=3104


Intercultural learning as the process of learning to be an 
anthropocosmic person/a whole person

“The most significant line of inquiry lies in the four 
dimensions of the human condition: self, 
community, nature and heaven.” 

(Tu Weiming 2000: 253) 

• The anthropocosmic worldview presupposes (预设） and 
necessitates intercultural communication as an integral and 
transitional process of the Confucian way of learning to be 
human/ren(仁).

• An individual engages in a dynamic, open, inclusive and on-
going process of self-extension into and integration 
sequentially with the family, multiple social 
groups/communities in the society, the nation, the world and 
the cosmos.          (Jia, 2018)
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Process of Self-Extension and Integration 
( Adapted by Song Li from Jia et al 2019, p.25)

仁

Types of ethical principles in Self-Other relations (Jia et al 2019, p.19)



The process of learning to be an 
anthropocosmic person/a whole 
person/global citizen

• Learning to be intercultural and global 
is an integral part of learning to be 
human in terms of self-extension and 
integration is significant.

• It implies that intercultural education 
should be an integral part of 
education－from primary to tertiary 
education. 

“Human history is increasingly a race between intercultural education and disaster....If education is not 
intercultural, it is probably not education, but rather the inculcation of nationalist or religious 
fundamentalism”                                                                                                              (David Colby 2006) 

Song Li _The 3rd J-CLIL Annual Bilingual Conference

(Jia & Jia, 2016, p.45; Jia et al, 2019, p.27)



Song Li _The 3rd J-CLIL Annual Bilingual Conference

"Learning: The treasure within" (the "Delors
report“) (1996), Report to UNESCO of the 
International Commission on Education for the 
Twenty First Century  

The anthropocosmic approach to intercultural 
communication research and practice 
emphasizes the educational value of learning 
about intercultural communication, which is 
defined as learning to be human (a 
anthropocosmic person/global citizen), and to 
live together with the cultural other as guided by 
the global communication ethics of being for 
both self and other.  

Teaching and learning intercultural 
communication (the intercultural communication
course) is thus for the learner to gain a deeper 
understanding of the self and the cultural other, 
well beyond the learning of communicative skills 
and cross-cultural differences. 



6. Language and language-culture relationship

• Language as both the tool and the subject in pluriliteracies teaching for learning

language as tool for communication; language as subject of learning in its own right 

• Language and culture as inseparable

Language and culture  define each other , project in and interact with each other.

Linguacultural/Languaculture ≠ Language + Culture ≠ Culture + Language

Language is Culture; Culture is language (Song, 2008). 

• Language and culture as separable (Jia, et al, 2019)

Language and languaging as social and cultural practice; 

English as identity making for both NS and NNS;  Learning another language as learning to be oneself    
in the target language without changing one’s  cultural identity (Song, 2009c). 

• Language embodies all the 4Cs in the intercultural communication classroom. 

Song Li _The 3rd J-CLIL Annual Bilingual Conference



II. Incorporating CLIL pedagogy into intercultural higher education
through English language programs

• CLIL/PLT approach and intercultural learning

• CLIL/PLT pedagogy as intercultural (foreign/English 
language) education pedagogy

• Full integration of language and culture through CLIL and 
PLT

• CLIL/PTL pedagogy applied in the teaching and learning of 
intercultural communication: Two cases
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1. CLIL/PLT approach and intercultural learning

• CLIL/PLT approach affirms the legitimacy of intercultural literacy learning in 
(foreign) language programs (as officially required by MOE in the guidelines for 
English teaching in Chinese higher education).

• CLIL/PLT approach also facilitates intercultural learning across the curriculum.

• CLIL/PLT matches as well as supports the anthropocosmic approach to intercultural 
learning in its orientation towards deep learning and global citizenship with an 
emphasis on the learner’s self development and self transformation into 
interculturally and academically competent talents of the 21st century.  

• In the CLIL/PLT curriculum, Intercultural  learning in a (foreign) language program 
integrates all aspects of the 4c framework into deep learning of pluriliteracies 
development of the learner.  
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2. CLIL/PLT pedagogy as intercultural (foreign/English language) education pedagogy

• Content – Progression in knowledge, skills and understanding 
related to specific elements of a defined curriculum 
experiencing language through languaging as subject related 
knowledge and skills

• Communication – Using language to learn whilst learning to 
use language experiencing language through languaging as 
communication

• Cognition – Developing thinking skills which link concept 
formation (abstract and concrete), understanding and 
language experiencing language through critical thinking and 
critical reflection

• Culture – Exposure to alternative perspectives and shared 
understandings, which deepen awareness of otherness and self.

experiencing language as languaging as social and cultural 
practice, and taking critical actions

Song Li, 2013

Song Li _The 3rd J-CLIL Annual Bilingual Conference

Applying Coyle’s 4Cs framework (1999) to intercultural 
foreign language education



3. Full integration of language and culture through CLIL and PLT 

Intercultural Communicative Approach to ELT 
(ICLT) (Song, 2008)

The Principle of Interculturality
The Principle of Interactivity
The Principle of Unity of Language and Culture 
The Principle of Integration of the Global and the Local 
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From ENGLISH learner to intercultural speaker to 
intercultural/global citizen (Song, 2013, 2018)

Goal of Intercultural Communicative English 
Language Education (adapted from Song, 2008)

ICLT

Teaching English for IC
Teaching English as  IC
Teaching English of IC

Principles for ICLT Curriculum Development



4. CLIL/PTL pedagogy applied in the teaching and learning of intercultural 
communication: Two cases 

Intercultural Communication Course at HIT

• Compulsory for English-majors, elective for non-English majors;

• 16 weeks, 32 hours

• An anthropocosmic approach to IC and IC learning;

• Oriented towards preparing learners for a community of shared future of humanity 
and global citizenship, and for self-extension and integration with the cultural 
other/learning to be human and to live together;

• Criticality as the core competence leading to the transformation of the learner into a 
global citizen/an anthropocosmic person;

• Experiential and reflective learning as primary modes of learning for these goals.  
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Learning to be global citizen through intercultural communication: 
A process of learning to become critical 
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“…intercultural communication as a process of 
learning to be human in terms of self-extension into 
and integrating with others is also a process of 
learning to become a critical person in terms of 
critical thinking, critical self-reflection and critical 
action” (Jia, et al, 2019, p.189)

With the belief that intercultural learning is a process 
for the learner to transform into an anthropocosmic 
person/global citizen, experiential and reflective 
methods are primarily adopted for developing 
learners’ criticality (most essential of all competences 
of ICC).  



Case 1: HIT example for student learning to be human: Ren and reciprocity 

This Cat and Mouse Case is from a student (named Li Wenwu) as an assignment for the 
course of Intercultural Communication in the Spring Semester of 2020. The pictures and 
words are all from this student.



Analysis 

• The story is a metaphor. In some culture, people tend to give what they 
regard as the best as presents. And there is an old saying, “do unto others 
as you would have them do unto you” (treat other people with the concern 
and kindness you would like them to show toward you) （己所欲, 施于人）. 

• But, in some culture, we tend to give people what the receiver wants as 
the present. If you have a cat, and you like strawberries, but you 
probably won’t give your cat the strawberries. 

• It’s a cultural difference.
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Analysis 
• This story can also be applied to our 

daily life. Sometimes, you treat 
someone, you give him or her the 
best and the most delicious apple. 
But all he or she wants is just a pear.
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• The golden rule in the east: do not do unto others what we would not want others to do unto us 
(己所不欲，勿施于人 ）.

• This has been the value of the Chinese people. 

• First of all, the premise of the saying "do unto others what you would not have them do unto you" 
is that everyone in the world is just like you, which is impossible. We have different needs, and 
people with different cultural background can’t be the same.

• The fact shows that in the world, people have different desires. Sometimes what we don’t want is 
just the other people want. 

• As for the saying, if you treat others according to your personal judgement, it’s for yourself.   



Analysis 

• The golden rule in the east: do not do unto others what we would not want others to do unto us 
(己所不欲，勿施于人 ）.

• This has been the value of the Chinese people. 

• First of all, the premise of the saying "do unto others what you would not have them do unto you" 
is that everyone in the world is just like you, which is impossible. We have different needs, and 
people with different cultural background can’t be the same.

• The fact shows that in the world, people have different desires. Sometimes what we don’t want is 
just the other people want. 

• As for the saying, if you treat others according to your personal judgement, it’s for yourself.   
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Conclusion

• It’s a perspective from one individual, and it’s for others, but it based on 
what we like or hate, so it’s still from ourselves. Sometimes we should 
put ourselves on other’s shoes, and think about what they like. We can’t  
treat people according our own love or hate. We should stand in the 
other’s point.

• We should treat people from (perspectives of) both self and others.
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3 European partner institutions  (HIT included)+ 5 Chinese partner institutions

RICH-Ed: Resources for Interculturality  in Chinese Higher Education (Erasmus + Project)

Goals: This project aims at contributing to a solution by enhancing the capacity of Chinese HEIs 
for creating and sustaining learning environments that empower their students for global 
engagement in their personal and professional lives. 

Theoretical underpinnings: Interpretivism; social constructivist approach; anthropocosmic 
approach (Jia, et al 2019); intercultural communicative competence (Byram, 1997)  

Resources: Intercultural learning tools/materials: 8 modules for teachers and students and 5 
modules for  administrative and managerial staff in Chinese universities.  

Project website: http://www.rich-ed.com
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Case 2: RICH-Ed project example for building critical language-
cultural awareness and global communication ethics

http://www.rich-ed.com/
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Module 2  Interculturality: Language, Identity and Power Relations in Intercultural Encounters  
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Teen who wore traditional Chinese dress to prom sparks fury on social media

Keziah Daum of Salt Lake City thought her prom dress was beautiful — but others saw it as disrespectful. 

by Rheana Murray / May.04.2018 / 8:20 PM ET / Source: TODAY

Find out more at https://www.washingtonpost.com/news/morning-mix/wp/2018/05/01/its-just-a-dress-
teens-chinese-prom-attire-stirs-cultural-appropriation-debate/?noredirect=on&utm_term=.ca8ae5300202
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Critical Reflection
Activity 1 

• Did your attitude towards the prom dress change in any way after the reading and discussion activity?

• Are you convinced that a white American high school girl wearing a Chinese qipao for her prom is being racist? 

• What did you learn from the story of the prom dress about intercultural communication?

Activity 2

• How has the author been influenced by the perceived identity created by others? What has she done to push herself 
away from her Asian identity?

• What words in the reading material indicate such attitudes as stereotypes and discrimination, and feelings of 
humiliation, powerless, and marginalization？

• What is your understanding of the power of language as social and cultural practice and shaping force in identity 
(re)construction and (re)negotiation?

• Are your answers the same or different before and after the reading and discussion? 

• Why do you have the same or different views about the issue? 
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Extended activity:

A 14-year-old Japanese girl raises donations for Wuhan, capital of Central 
China's Hubei Province and epicenter of outbreak of the novel coronavirus, 
on Saturday in Tokyo, Japan. She did the same on Sunday. 

Photo: Courtesy of the Executive Committee of the Tokyo Lantern Full 
Moon Festival Ikebukuro 2020
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• Why didn’t any Chinese accuse this Japanese girl for wearing the red 
Chinese-style qipao as cultural appropriation? 

• What is the meaning of the lines from an ancient Chinese poem? What 
is the message of this quotation in the context of COVID-19 pandemic?

• What implication can you find for 
global intercultural communication?
Try to apply concepts of the 
anthropocosmic approach to IC in
your analysis of the case.



Summary

A full integration of language learning and subject learning is made possible by
CLIL/PLT pedagogy as intercultural (foreign) language education pedagogy.

Given the intercultural nature of (foreign) language education, and the goal of
intercultural education as preparing the learner for a global human community of
shared future and global citizenship, the integrative 4c framework of CLIL and the
insights of PLT into full development of the learner through deeper understanding of
the subject of learning, CLIL/PLT pedagogy has much to contribute to the intercultural
agenda in Chinese higher education as has been practiced in the case of intercultural
communication teaching and learning at HIT.

Any course can be turned into content course in the language classroom if the
humanistic value and educational value of language teaching and learning are fully
recognized.
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